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Primary School Learners’ Motivation to Participate in English Reading Competitions  
Reading books is crucial in language acquisition, be it in our mother tongue or one of the 
many foreign languages we encounter in everyday life. The development of technology 
provides easier and greater access to many materials that an individual can use to help him 
or her learn and improve languages, but we note that reading is not among the most 
popular activities for most primary and secondary school learners. We are aware that there 
is no school (or education) without reading even though there is not much reading of a large 
amount of literature in the mother tongue or in a foreign language happening during the 
lessons due to time constraints and the curriculum. Reading literature in a foreign language 
is an activity that students perform in their free time, which is not a problem for those 
students who enjoy it. The problem arises with students who dislike reading; therefore, it is 
the teachers’ responsibility to motivate their students accordingly. One of the possibilities 
for additional reading of literature in a foreign language is English reading competitions 
which take place every school year. We are familiar with two reading competitions in 
Slovene primary schools, namely EPI Reading Badge and Bookworms. Both competitions are 
voluntary; learners choose to participate because of their own joy and interest or because 
of various external factors present in their lives. Based on the prepared questionnaire in the 
empirical part of the thesis, we learn that interest in reading competition participation 
decreases with the transition to a higher grade and that both intrinsic and extrinsic 
motivational factors contribute to the application. 
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Motivacija učencev osnovne šole za udeležbo na bralnih tekmovanjih iz angleščine 
Branje knjig je ključnega pomena pri usvajanju jezikov, pa naj bo to naš materni ali eden 
izmed mnogih tujih jezikov, s katerimi se srečujemo v vsakdanjem življenju. Razvoj 
tehnologije omogoča lažji in večji dostop do mnogih gradiv, s katerimi si posameznik lahko 
pomaga pri učenju in izboljšanju jezikov, vendar pa opažamo, da branje za večino 
osnovnošolcev in srednješolcev ni med najbolj priljubljenimi dejavnostmi. Zavedamo se, da 
ni šole (oz. izobraževanja) brez branja, a v šoli ni veliko branja večje količine leposlovja v 
maternem ali v tujem jeziku zaradi časovnih omejitev in kurikula. Branje leposlovja v tujem 
jeziku je dejavnost, ki jo učenci izvajajo v prostem času, kar ni težko za tiste, ki ob tem 
uživajo. Težava nastane pri učencih, ki branja ne marajo, zato je naloga učiteljev ustrezno 
motivirati učence. Ena izmed možnosti dodatnega branja tujega leposlovja so angleška 
bralna tekmovanja, ki potekajo vsako šolsko leto. V slovenskih osnovnih šolah poznamo dve 
tekmovanji, in sicer EPI Reading Badge – Angleška bralna značka in Knjižni molj oziroma 
Bookworms. Obe tekmovanji sta prostovoljni; učenci se za udeležbo odločijo zaradi lastnega 
veselja in zanimanja ali zaradi raznih zunanjih dejavnikov, ki so prisotni v njihovem življenju. 
V empiričnem delu magistrskega dela na podlagi zastavljenega vprašalnika ugotavljamo, da 
zanimanje za bralna tekmovanja upada z prehodom v višji razred in da k prijavi pripomorejo 
tako notranji kot zunanji motivacijski dejavniki.  
Ključne besede: poučevanje angleščine, osnovna šola, obširno/obsežno branje, angleška 
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1. Introduction  
The knowledge of the English language has become a necessity in today’s world due to its 
international use as a lingua franca. UNESCO defined lingua franca in 1953 as “a language 
which is used habitually by people whose mother tongues are different in order to facilitate 
communication between them” (Meierkord, 2006: 163). One of the main reasons for the 
necessity of English is the fast spread of technology which affects us all. Children are 
engaged in different sources of media from their early years and learning English has thus 
become inevitable. 
Just as technology adapts rapidly, so must the acquisition of the subject matter during the 
lessons. Innovative strategies and techniques are important when it comes to teaching 
English and one of the interesting methods used in the EFL classroom and relevant to my 
research is the acquisition of language through literature. Technology has become very 
useful when it comes to education because it provides a vast number of sources which can 
be adapted according to the level and needs of the students. Even though everything can be 
googled nowadays, there is still another way of acquiring literary sources and that is the so-
called old-fashioned visit to the library.  
The communicative competence is the desired outcome of foreign-language classes and one 
of the main skills necessary to achieve that is the reading competence. As future teachers of 
English, we should strive to get as many students involved in additional reading activities 
since there is usually not enough time to read extensive materials during the lessons.  
Teachers usually put reading of literary works aside even though it is crucial to do a great 
deal of reading while the child is young because it expands his or her vocabulary, 
knowledge, and contributes to the upbringing. “When you read a book as a child, it 
becomes a part of your identity in a way that no other reading in your whole life does. Read 
early in life, words and stories powerfully affect the formation of identity” (Tatar, 2009: 27). 
Even though Tatar (2009) speaks of reading in general, all that applies to reading in general 
also applies to reading in a foreign language. The younger, the easier it is to motivate 
children and therefore parents and teachers must be the ones to promote reading. There 




Reading Badge and Bookworms (slov. Knjižni molj) which are an opportunity for the learners 
to do some additional reading in English (if they desire to do so since both competitions are 
voluntary).   
My research focuses on primary school learners from the sixth to ninth grades and the aim 
is to find out whether the participants’ motivation in reading competitions is generally 
internal or if there are any external factors affecting it. Younger children prefer reading 
more than older ones and one of the aims of the research is to find out whether there is a 
decrease in number of participants in grades eight and nine in comparison to grades six and 
seven and what are the reasons for either outcome. There are some general beliefs saying 
that girls read more than boys. With the help of a questionnaire and the general 
information acquired from the organizers of the reading competitions, such beliefs will be 
either confirmed or denied. In each class, there are students that will only fulfil the 
minimum requirements and then there are those that will with no doubt do more than 
required. One investigated aspect is whether the students’ interest in English books extends 
beyond the set reading list for the both reading competitions. The ideal outcome of the 
research would be that the number of participants increases or at least stays relatively the 
same with the transition to a higher grade.  
As George R. R. Martin would say, “a reader lives a thousand lives before he dies. The man 
who never reads lives only once.” Reading is not only about acquiring a skill or certain sets 
of words; it is also about expanding one’s creativity and imagination and with this you 
enrich your own life. Schools take care for both education and upbringing of learners, and 
literature does the same.  
2. The importance of literature in EFL 
Educators emphasise the use of reading in the EFL classroom because of its many useful 
benefits in language acquisition: “literature in the EFL classroom provides context that is 
similar to real life situations. It involves learners by appealing to their imagination and 
developing their critical thinking. In addition, students get an opportunity to develop a 
variety of vocabulary by reading dialogues and understanding the text” (Soomro, 2017: 65). 




is of great developmental importance, for which we find evidence in various fields. Those 
who read more in their spare time show more progress in reading, writing, grammar, and 
vocabulary” (Brajer, 2016: 5). 
Reading in a foreign language has two different (social) contexts, namely: “when it comes to 
learning to read in a multilingual context, second language (L2) reading may refer to 
becoming literate in a language other than the language spoken at home, or to the reading 
of an L2 after literacy in the L1 has already been acquired, i.e., in foreign language learning” 
(Verhoeven et al., 2019: 1). In Slovenia, English is a foreign language and a compulsory 
subject in primary and secondary schools. The acquisition of the English language starts 
from the very beginning of each students’ education (if the parents decide for their first-
grade pupil to take additional classes) since the importance of this foreign language is 
constantly emphasised. It is crucial to develop all the skills at the very beginning for an 
efficient communication in later years. 
The early years in primary school are crucial for reading skills development because student 
performance in later years depends highly on them (Schielefe et al., 2016: 49). Children 
aged up to ten years are known to enjoy reading more than adolescents because that 
enjoyment often decreases with age (i.e. in adolescence and later life). Therefore, involving 
literary works in their everyday lives should be prioritized from teachers’ and parents’ side 
in times when they enjoy reading the most. If someone ever had a younger relative, then 
they know how children can borrow a pile of books, read them in a short period of time and 
repeat the process again and again.  
There are countless new worlds awaiting them and that is what attracts children the most: 
“literature removes you from life and allows you to lead a secret double life in another 
world. But [on the other hand], literature is life and everything outside becomes just a pale 
shadow of the plenitude awaiting […] through ‘adventures’ in reading” (Tatar, 2009: 23). 
Some children feel lonely and enjoy being taken away from real life into ones from another 
place or time where they could potentially live better: “children develop strategies for 
combating loneliness, and one of the most common is escaping into reading and discovering 
there the sense of adventure, excitement, and energy missing from real life” (ibid.). On the 




sanctuary, a chance to meet characters worth observing and to witness how they manage 
conflict, peril, and adventure that are often – thankfully – missing from real life” (ibid.: 24). 
Since younger children are easily motivated to read, teachers often have more work to find 
different ways to motivate adolescents: “teachers who want to motivate adolescents to 
read must determine whether they are themselves currently using literature in a way that 
will get students reading” (Mixon Clary, 1991: 340). They must determine how much time 
they devote for free reading (if they allow it at all), how many reading materials they have in 
their classroom, and what type of pre-, while-, and post-reading activities they use during 
their lessons.  
“Six possible strategies to get adolescents to read can be classified as follows: capitalize on 
interests, make reading material accessible, build a conductive environment, allow time to 
read at school, provide significant adult models, and use motivational techniques” (ibid.). 
Interest is most easily achieved when teachers know what most adolescents like and what 
each individual prefers, therefore, a research should be conducted to get the correct 
information on what each age group prefers to read and stress such literature (for example, 
young learners enjoy fiction whereas older adolescents prefer young adult literature). 
“When students’ interests have been determined, the teacher can assemble a classroom 
collection that reflects the most popular topics. These books can be used for free and 
assigned readings, book talks, reading aloud, or even units of study” (ibid.: 342). When 
adolescents do decide to read, they prefer to do it immediately or at least in a shorter 
period of time which means that the selected literature needs to be easily accessible and 
the school libraries must have large collections of all sorts of regularly changed literary 
sources in stock: 
[a] room with lots of books obviously houses a teacher who supports reading. With addition 
of a few comfortable spots to read and some colourful posters, book-jackets, and mobiles 
for decorations, an atmosphere that shouts the importance of reading is established. 
Teachers who establish a reading area with a comfortable chair and footstool, a good 
reading lamp, and an attractive picture or plant report increased interest and motivation.  




The vast majority of classrooms in Slovenian primary and secondary schools where English is 
taught do not have such reading corners or classroom libraries because they are furnished 
for execution of lessons in a traditional way meaning that the desks lie in traditional rows. 
School libraries, on the other hand, could contain such spots because they have the 
necessary space and the literary sources at hand. 
If we return to the lessons, forcing students to write book reports will surely diminish their 
motivation to read. Other book sharing techniques should instead be used, for example, 
“making card files about books for peers, reacting to televised books, choosing casts for 
mock book videos, doing varied art assignments, and discussing books with peers” (Mixon 
Clary, 1991: 343) that can be used in groups or individually. Teachers must find many 
creative ways, preferably the ones that fit their students’ interest and motivate them better. 
When it comes to time, many students (particularly teenagers) lack free time which could be 
spent reading. Some time should therefore be devoted for students to read in class:  
[p]robably the easiest way to do this, either in individual classes or across the school, is to 
devote a daily or weekly period to reading anything the student chooses. Such times are 
known as USSR (Uninterrupted Sustained Silent Reading) or just SSR or DEAR (Drop 
Everything and Read) or SQUIRT (Sustained Quiet Reading Time). This can be 10-15 minutes 
daily or a longer period once a week.  
Mixon Clary (1991: 343) 
Mixon Clary (1991) is not the only author that has emphasised the importance of interest in 
reading motivation. Soemer and Schiefele (2019) discuss the positive association between 
reading comprehension and topic interest in their paper: “importantly, this association 
seems to hold even other relevant factors, such as cognitive ability and prior knowledge are 
taken into account. […] Topic interest may promote the automatic allocation of attention to 
a text, which is thought to enable a reader to process information in the text more 
efficiently” (Soemer and Schiefele, 2019: 14).  
Learner autonomy and learner-centredness are crucial for the teachers to comply. They 




side in return. “Because reading is an effortful activity that often involves choice, motivation 
is crucial to reading engagement” (Wigfield et al., 2004: 299).  
The decision does not lie solely on students, but also on teachers as they are obliged to 
follow the prescribed learning objectives. Students want to read for interest and fun, but 
materials should contain educational aspects as well since school is an educational 
institution after all. High-quality literature must be selected by the teachers in order to 
educate students and ideally such materials would include the subject matter in a context:  
[w]hole language sometimes is associated with positive effects on children’s literacy 
achievement, autonomous use of literature, and attitudes toward reading. Consistent 
experiences with high-quality literature foster growth in understanding the structure of 
stories, which positively affects both comprehension and writing, as well as the 
sophistication of children’s language.  
Pressley et al. (1997: 165-166) 
Learning a second language can be difficult for many students, but to reach full literacy 
potential, one must be competent in all aspects of a language. Reading has many benefits 
for language acquisition, but it is one of the aspects that is neglected in school due to the 
lack of time and students’ motivation.  
3. Motivation 
Motivation has already been mentioned as one of the key components of EFL. The existence 
of a positive relationship between student motivation and various types of learning has also 
already been acknowledged by teachers: “motivation has been defined as a directive force 
that moves an individual to perform a certain action and helps sustain the continuance of 
that action” (Weber, 2003: 377).  
It is believed that motivation “is at the heart of many of the pervasive problems we face in 
teaching young children to read” (Gambrell et al., 1996: 518) because students either do not 




activities such as music school, sports, etc., or prefer playing videogames like most children 
nowadays. Such concerns were also stated in worldwide-known educational journals: 
[a]n excerpt from an old Journal of Reading article sums up a real concern for many of 
today’s [primary] and secondary school teachers. The article begins: ‘One of the more 
disconcerting problems facing teachers is not their students’ inability to read but students’ 
general lack of interest, indifference, or sheer rejection of reading. These pupils are asking, 
‘Why read at all?’ 
Mixon Clary (1991: 340) 
Herbart was one of the earliest educators who talked about interest and looked “at 
education from a psychological stand-point. [He] saw the development of multi-faceted 
interest as a primary goal to education and believed that interest promotes long-term 
storage of information and motivation for learning” (Weber, 2003: 377). When it comes to 
our school system, the curriculum remains unchanged despite rapid changes in our 
everyday lives. Reading materials are outdated, and tasks are irrelevant which makes them 
the main culprit for lack of students’ interest and motivation. The authorities in the field of 
education emphasise that students must be the centre of attention, but at the same time, 
teachers must follow the prescribed learning objectives in the national documents, and 
these usually do not leave enough time for teachers to experiment. They consequently 
focus on learning objectives rather than adaptation of their lessons.  
A greater amount of literature or more personalized tasks and activities that could 
potentially intrigue students should be provided because “when individuals value a task or 
activity, they become deeply engaged in it and can persist at it for a long time” (Muntoni 
and Retelsdorf, 2019: 95). Some students quickly judge the literary works because of the 
general belief that literature is something that had a greater reputation in the past but has 
lost it in today’s modern world. Nowadays, other progressive media such as the Internet 
and movies are valued by students more. Many movies are based on books and students 





Such prejudice and judgements occur only with those students who dislike reading whereas 
highly motivated readers will generate reading opportunities of their own: “they want to 
read and choose to read for a wide range of personal reasons such as curiosity, 
involvement, social interchange, and emotional satisfaction. […] Highly motivated readers 
generate their own literacy learning opportunities, and, in doing so, they begin to determine 
their own destiny as literacy learners” (Gambrell et al., 1996: 518).  
Motivation is not the only source of encouragement to read; personal belief of one’s own 
capabilities drives students towards the wish to achieve more. “In addition, students who 
perceive reading as valuable and important and who have personally relevant reasons for 
reading will engage in reading in a more planned and effortful manner” (ibid.).  
The intrinsic task value of students is closely related to various academic outcomes (i.e. 
competence beliefs and school achievement) and is conceptually similar to interest and 
internal motivation: “it involves the enjoyment students gain or expect to gain while 
engaging in a task. As students’ competence beliefs and intrinsic task values play an 
important role in their educational development, it should be noted that competence 
beliefs as well as intrinsic task values decrease from childhood to adolescence” (Muntoni 
and Retelsdorf, 2019: 95). It is crucial to develop competence beliefs and intrinsic task 
values in students’ earlier years because the transition from primary to secondary school is 
the time that influences them the most (this is the time when puberty begins). As they get 
older, they focus on and value social comparison processes more.  
Motivation is divided into two different subdivisions, known as internal (intrinsic) motivation 
and external (extrinsic) motivation. “Intrinsic and extrinsic types of motivation have been 
widely studied, and the distinction between them has shed important light on both 
developmental and educational practices” (Ryan and Deci, 2000: 54).  
3.1. Internal (intrinsic) motivation 
“Intrinsic motivation is defined as the doing of an activity for its inherent satisfactions rather 
than for some separable consequence. When intrinsically motivated, a person is moved to 




rewards” (Ryan and Deci, 2000: 56). Babies, for example, are curious, playful and like to 
explore even if there are no reinforcements or rewards from the parents’ side. They are 
ready to learn without any additional encouragements:  
[t]his natural motivational tendency is a critical element in cognitive, social, and physical 
development because it is through acting on one’s inherent interests that one grows in 
knowledge and skills. The inclinations to take interest in novelty, to actively assimilate, and 
to creatively apply our skills is not limited to childhood, but is a significant feature of human 
nature that affects performance, persistence, and well-being across life’s epochs.  
Ryan and Deci (2000: 56)  
Internal motivation does not exist in individuals only, but also in the relation between 
activities and individuals which is an important educational factor. “Intrinsic motivation has 
emerged as an important phenomena for educators – a natural wellspring of learning and 
achievement that can be systematically catalysed or undermined by parent and teacher 
practices” (ibid.: 55). It results in creativity and high-quality learning, although teachers 
must be aware that students are not equally motivated for some activities. Students pursue 
different life goals at a young age even if they are unaware of them:  
[i]ntrinsic goals are those life aspirations and pursuits that are inherently satisfying because 
their pursuit gives rise to frequent and recurring opportunities for the goal striver to 
experience autonomy, competence, and relatedness need satisfaction; prototypical intrinsic 
life goals include aspiring for personal growth, close relationships, and community 
contribution.  
Jang (2019: 287)  
They make students feel better about themselves and their surrounding and they are crucial 
for the functioning of an individual in the working community afterwards. Primary schools 
are not focused on vocational education, so in addition to the transfer of knowledge, we 
also educate students (how to behave in certain circumstances, transmit values etc.). It 
must be noted that curriculums differ based on the age of the students and the subject, and 




In the reading curriculum, a high priority should be given to the promotion of intrinsic 
motivation. According to Gambrell (2011), seven rules of engagement can be described:  
1. students are more motivated to read when the reading tasks and activities are 
relevant to their lives, 
2. students are more motivated to read when they have access to a wide range of 
reading materials, 
3. students are more motivated to read when they have ample opportunities to engage 
in sustained reading, 
4. students are more motivated to read when they have opportunities to make choices 
about what they read and how they engage in and complete literacy tasks, 
5. students are more motivated to read when they have opportunities to socially 
interact with others about the text they are reading, 
6. students are more motivated to read when they have opportunities to be successful 
with challenging texts, and 
7. students are more motivated to read when classroom incentives reflect the value 
and importance of reading. 
(taken from Gambrell, 2011: 173-176) 
Motivation is also a component in the curriculum. The Slovene primary school curriculum 
for English states that learners develop reading skills to understand relevant written texts 
and other textual elements in English, use them in communication and acquire new 
knowledge. The reading section is divided in two parts: one part is for the second triad and 
the other part for the last triad of a primary school. In the second triad, the teachers should 
help their students further develop their reading skills and simple reading strategies 
alongside with the development of their reading interest. In the last triad, the students 
maintain and strengthen their interest and motivation to read (adapted from Andrin et al., 
2016: 14-15). 
When a connection between reading materials and their lives is established, students will be 
more engaged and involved in comprehending texts. This is why teachers must observe 
their students and take their wishes into consideration if they want to increase their 




One tip for classroom tasks is to “have students keep a ‘reading diary’ of what they read 
during self-selected reading time. Encourage them to reflect on what they have read and 
write for 3 minutes about how the material connects to their own lives” (Gambrell, 2011: 
173).  
If we want to enforce reading time in school, the English classroom must have a rich 
collection of reading materials, such as “books from an array of genres and text types, 
magazines, the Internet, resource materials, and real-life documents” (ibid.). Teachers who 
invest in such a vast collection of reading materials will communicate to their students that 
reading is valuable and potentially make them develop a reading habit. One tip to use in 
class is that teachers read aloud to their students which would engage them in reading for 
pleasure. If there was a numerous reading collection present in the classroom, then enough 
time for reading should be devoted to increase the internal motivation. Students are usually 
not motivated due to insufficient amount of time devoted to reading in the classroom and 
at the same time, they lack reading practice. “Simply put, reading practice helps students 
become better readers” (ibid.: 174). Students are more intrinsically motivated when they 
get a feeling that they have a say in their own learning (e.g. which topics they want to cover, 
how much homework should they have, which books they want to read etc.) because it 
increases control over their learning and their autonomy . “It appears that students who are 
allowed to choose their own reading materials are more motivated to read, expend more 
effort, and gain better understanding of the text” (ibid.: 175). Teachers have no insight on 
students’ reading habits and text comprehension if they do not share what has been read. 
There are several social interactions that can be applied in the classroom, such as a ‘quick 
share’ in pairs, groups, or the whole class. Students usually comply with their peers more 
than the teacher; therefore, peer comments must be emphasised to evoke curiosity. It is 
important to keep reading materials challenging enough (not too easy and not too difficult) 
and to be supportive and give them constructive feedback. “Sincere and constructive 
teacher praise and teacher feedback are always closely linked to the desired student 




3.2. External (extrinsic) motivation 
Most activities people perform are probably not intrinsically motivated due to different 
social demands and roles occurring after the early childhood that require a certain 
responsibility when performing non-intrinsically interesting tasks. “Extrinsic motivation is a 
construct that pertains whenever an activity is done in order to attain some separable 
outcome. Extrinsic motivation thus contrasts with intrinsic motivation, which refers to doing 
an activity simply for the enjoyment of the activity itself, rather than its instrumental value” 
(Ryan and Deci, 2000: 60). 
In schools, most of the prescribed educational activities are not intrinsically interesting. 
Therefore, the question of how to motivate students to participate in them without external 
pressure occurs. Resentment, resistance, and disinterest are all possible outcomes of 
educators who want to foster learning. Teachers need to learn how to promote more active 
and volitional forms of external motivation to achieve success in teaching. “Extrinsically 
motivated students are concerned with the grades they achieve, external rewards and 
whether they will gain approval from others” (Fry et al., 2009: 28). Students are often 
overflown with extrinsic life goals, the prize at the end of the journey (e.g. grades, getting a 
good education, etc.) rather than satisfying their core needs (intrinsic goals). “The pursuit of 
extrinsic life goals tends people toward compromised relationships, self-worth 
contingencies, social comparisons, and little time for intrinsic life goals” (Jang, 2019: 287).  
Students show less durability when they are externally motivated to perform a task in 
comparison with internally motivated ones. Teachers are unable to control students outside 
school, but they can provide various context while they are in the classroom that would 
nurture students’ interest, promote internal motivation through different educational 
resources, and foster situational engagement. Students’ interests and opinions must be 
supported (instead of controlling their behaviour) because it is more likely, that they will 
find value in their education. “Once nurtured and developed in the classroom, motivation 
can therefore function as a student-owned internal resource that contributes significantly to 
the decision to persist in school” (Yarahmadi, 2012: 644). Some voluntary options are 
English reading competitions. The teachers’ role is to invite their students to participate, 




the reading competitions. Those who feel they would enjoy them will probably participate 
while others who dislike reading will decline the invitation.  
4. English reading competitions 
In Slovenian primary and secondary schools, we distinguish between two English reading 
competitions – EPI Reading Badge and Bookworms. These two competitions are based on 
reading books (i.e. graded readers1) in English from the set reading list:  
[s]hortened, simplified, abridged and adapted – readers have been with us from the dim 
mists of primeval English Language Teaching (ELT), where the wraith of Michael West can 
still be seen flitting through the swamps. They continue to be published in considerable 
numbers. Presumably therefore, teachers continue to buy them. But how they are used is 
not quite clear; as homework tasks; as open-access material in class libraries; as material for 
the damp and dreary Friday afternoon session; or simply to prop open the door or decorate 
a shelf? […] Readers are often the first point of exposure of the English as a Foreign 
Language (EFL) student to literature. 
Maley, in Greenwood (1988: 3)  
Students read the prescribed books first and then solve book-related tasks either when they 
are ready (in the case of Bookworms where there is no prescribed date for the competition) 
or on the competition’s official date (in the case of EPI Reading Badge where the date is the 
same for all students). It should be noted that behind both competitions there are two 
major publishing houses that have their own market desires and goals; however, as this is 
not relevant to our research, we will not go into this in more detail.  
The participation is voluntary for the students and it is up to the individual schools to decide 
whether they want to give their students an opportunity to participate. Competitors are 
                                                     
1
 Readers (also graded readers) are books that have been specially prepared for language learners. They 
provide supplementary reading material, mainly for out-of-class use, and for the purpose of reading for 
pleasure. The language of each reader is usually graded by level. This means that the range and complexity of 
its language, particularly its vocabulary and grammar, is controlled in order to ensure readability. 
Many readers are adaptations of existing books, such as English language classics. But, increasingly, readers 
are purpose written. They cover a range of genres, both fiction and non-fiction. 





students from the second to ninth grade of primary school or students from all four years of 
secondary school. At the end of the school year, the organizers send the recognition awards 
to the schools and those students who did exceptionally well might even get additional 
rewards.  
Reading competitions offer an opportunity for students to read at home because there is 
usually not enough time to deal with that during the lessons. Reading is unfortunately not 
everyone’s cup of tea and it is therefore not forced upon those who dislike it. On the other 
hand, those who enjoy it get a chance to do it, test themselves and be rewarded. For some, 
it is a great motivator to have an additional recognition award at the end of the school year. 
For others, recognition awards do not matter as much as the simple pleasure of being 
engaged in literary works and dive into new imaginary worlds: 
[i]f there is a lesson to be derived from childhood reading, it lies in the power of words to 
serve as magic wands. Words have not just the astonishing capacity to banish boredom and 
create wonders. They also enable contact with the lives of others and with story worlds, 
arousing endless curiosity about ourselves and the places we inhabit. Such passion promises 
to keep us, at least intellectually, forever young.  
Tatar (2009: 33-34) 
4.1. EPI Reading Badge 
EPI reading badge is one of the two reading competitions in Slovenia, organized by the DZS 
d. d., Publishing Division, Educational Publishing, SCHOOL EPICENTER together with external 
professional associates. It takes place in those primary and secondary schools, the 
participation is voluntary for pupils and students (“competitors”) and is organised in several 
foreign languages; the participants can choose between English, German, Spanish and 
Italian in primary schools, and between English, German, Spanish, French or Russian in 
secondary schools. 
In the organization and implementation of competitions, language teachers are involved. 
They are mentors at individual primary and secondary schools taking part in the 




The goals of the competition are: 
- expansion and deepening of knowledge; to give pupils and students the opportunity 
to familiarize themselves with the literature of other nations in the original (the 
booklets are of different levels of difficulty and equipped with appropriate didactic 
aids), 
- comparison of knowledge between pupils and students, 
- increase the popularity of reading in a foreign language, 
- discovering and encouraging talented learners 
- motivation for further deepening of knowledge in the field of foreign language; 
students and unobtrusively prove to students what they can and know, 
- to instil a positive attitude towards books in young people, 
- to awaken the will to read in them, 
- offer them a different, fresh, interesting, age and developmental stage appropriate 
way of acquiring language skills, 
- show them the attractiveness and usefulness of intercultural communication 
directly.  
(taken from Pravilnik o tekmovanju iz znanja za EPI bralne značke v osnovni in srednji 
šoli) 
4.2. Knjižni molj (Bookworms) 
Knjižni molj - Bookworms is another reading competition in Slovenia organized by Center 
Oxford (Mladinska knjiga) and Oxford University Press, designed for primary school learners 
from grades two to nine and for secondary schools students. This is an online reading 
competition and participants can either fill in the answer sheets individually at school or in 
the comfort of their home. The participation is voluntary.  
The organizers of Bookworms are aware of the importance of reading in learning a foreign 
language. At the same time, they want to satisfy the wishes of young and active people. 
Therefore, they believe that the competition, which takes place in electronic form fits the 
competitors perfectly. This way of competing motivates young people and saves teachers a 





Learners from grades two to five choose up to two books, and learners from grades six to 
nine chose up to three books. The more books they choose and the better answers they 
have, the more chance they have to score more points and potentially even win one of the 
prizes.  
Competitors who score at least half of all possible points receive a recognition award and a 
chance to participate in the main prize draw. Oxford University Press donates book prizes 
from their publishing house (this applies to students from the second to the fifth grade) and 
a free-of-charge trip to London (this applies for students from the sixth to ninth grade) for 
one student from each grade among all competitors.  
(adapted from Predstavitev Bookworms – Knjižni molj 2019/2020) 
The goals of the competition are: 
- promotion of reading in foreign languages, 
- promoting reading literacy, 
- promoting a reading culture. 
(taken from Pravilnik o bralnih tekmovanjih Centra Oxford) 
5. Research on primary school learners’ motivation to participate in 
English reading competitions 
The research concerning primary school learners’ motivation to participate in English 
reading competitions was conducted with the help of an online questionnaire. The web 
portal 1ka.si which is easy and safe to use was applied, as it allowed contact with several 
primary schools across Slovenia who participated in one (or both) reading competitions 
from distance. The questionnaire was in Slovene so that every student was able to 
understand the questions (one must keep in mind that these students are aged from twelve 
to fifteen and not all proficient in English), and it consisted of thirty-eight questions relating 
to several aspects of both English reading competitions, their fondness for reading in 
general and their motivation. Due to the personal data protection regulations and 




The research consisted of two parts; the first part was a questionnaire for primary school 
learners from sixth to ninth grade, and the second part was a shorter questionnaire for 
primary school English teachers.  
By the end of the school year, two answers from English teachers and one hundred answers 
from learners were received. Only eight students did not manage to complete the entire 
questionnaire; ninety-two students managed to answer all the questions. The primary 
schools that decided to participate came from both larger cities and rural areas across 
Slovenia, but the exact locations from participants cannot be named because the research 
was done remotely via an online questionnaire as well as due to the data protection 
regulations. 
The questionnaire for primary school learners started with some basic information about 
the participants (i.e. the gender, grade, and age of the learners), followed by questions 
concerning the EPI Reading Badge (whether they participated in the competition in the last 
school year, their reasons for participation, their preference of the choice of the books etc.). 
Some questions did not focus on either of the two reading competitions but on the general 
information about the students’ reading habits. These questions were concerned with their 
enjoyment of reading books in Slovene or English, learners’ free time, their visits to the 
library, they asked the respondents to name their favourite books, and express their 
opinions about the importance of reading. Since two reading competitions are well-known 
in Slovenia, some questions focused on the Bookworms competitions as well. With the help 
of the students’ answers, I tried to determine whether the participation increases or 
decreases with the transition to a higher grade, whether younger students prefer reading 
more, how their leisure influences their reading habits, and what their motivation to read 
was. 
I expected the answers would show a generally positive attitude to reading as there have 
been many attempts to raise the awareness of the importance of reading in Slovenia in 
recent years, some campaigns obviously bearing good results: the research findings in the 
context of PISA2 testing reveal that in the year 2018 (the year of the last testing), 15-year-
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old students in Slovenia scored points above average when it comes to reading 
performance.  
 
Figure 1 Data from PISA about reading performance for all European countries 
 
Graph 1 Data from PISA about average reading performance in Slovenia 
When we take a look at the graph above, we note that the results were worse in the 




testing in comparison with the one from the year 2015. We will have to wait until the year 
of 2021 to see if the average scores in reading performance will increase again or further 
decrease – we must note that PISA does the assessment once in every three years (taken 
from oecd.org/pisa/data/).  
5.1. Learners’ answers 
As was already mentioned, the research was conducted among primary school learners 
from the sixth to ninth grades, aged from twelve to fifteen years. Among the completed 
questionnaires, one was from a sixth grader, twenty were from the seventh graders, thirty-
three were from the eighth graders, and forty-six answers were from the ninth graders. 
 
Figure 2 The number of respondents by grade 
There were eighty-four girls and sixteen boys. As is seen from the combined numbers and 
the table below, female respondents prevailed in all classes (the sixth grader will be 





Figure 3 Respondents by gender 
 
Table 1 Gender of respondents by grade level 
5.1.1. Participation in English reading badge 
Out of all students, approximately half of them participated in the EPI Reading Badge and 
the other half did not. It must be noted that the majority of primary schools which 
participated in the research offered the opportunity for their students to compete in EPI 
Reading Badge whereas some schools only participated in Bookworms reading competition. 
Even though the majority of school participated in EPI Reading Badge, the numbers are 
quite low because only half of them from each grade voluntarily decided to read the books 





Figure 4 The percentage of EPI Reading Badge participants among all research respondents 
 
Table 2 The number of EPI Reading Badge participants by grade 
The numbers are more interesting - although not altogether surprising - when we take a 
closer look at the gender of participants (see the table below). There were only three male 
participants in the EPI Reading Badge competition. The vast majority of male respondents 
decided not to participate in the competition. The difference is not so noticeable when we 
observe the girls’ answers: 
[r]esearch has found that girls outperform boys in a large-scale assessments of reading 
achievement […]. For example, PISA [Programme for International Student Assessment] 
shows that, across 30 countries, girls consistently outperformed boys in reading by at least 
one academic grade level. Furthermore, girls tend to read more frequently than boys, have 
higher reading motivation, and rate their language abilities more positively than boys. […] 
Because reading is important for academic success and participation in society, boys’ lower 
competence beliefs, motivation and achievement is an important issue in educational 
research.  




The fact that girls are generally more motivated and remain so in their final years of primary 
education has been confirmed also by the research conducted in Slovenia by Društvo  Bralna 
značka – ZPMS: their statistical data shows that there is a significant drop in reading for the 
Slovenian Reading Badge between grades 5 and 6 (Potočnik and Perko, 2019: 30), more so 
among boys. The ‘Golden Reader’ award (for those students who have participated 
throughout primary school) is achieved by almost twice as many girls as boys (Potočnik and 
Perko, 2019: 31). 
Educators are all aware of this problem, because not only boys, but also many girls do not 
like reading nowadays. The decline is usually seen with the transition to a higher grade 
because the older they get, the less interest they have in reading. 
 
Table 3 The number and gender of EPI Reading Badge participants 
5.1.2. Reasons for participation 
The next question was meant only for those students who participated in the EPI Reading 
Badge competition this year. Half of all the respondents participated, and the figure below 
represents their answers.  
They chose between four most common reasons for participation, namely: their own 
motivation, their classmates also participated, their parents advised them to do so, and the 
teacher wanted them to participate. There was also an additional option where they could 





Figure 5 Reasons for participation in EPI Reading Badge 
From the figure above, we can deduce the following:  
 the vast majority decided to participate because of themselves, 
 the other three answers shared an approximately the same number of students, and  
 two respondents wrote their own answer: 
o he/she decided to participate because of himself/herself, the teacher, and 
his/her friends, and 
o he/she decided to participate because he/she found it interesting and 
wanted to participate (i.e. because of himself or herself). 
“It is important that we acknowledge that many children perform activities such as reading 
for intrinsic and extrinsic reasons” (Wigfield et al., 2004: 301). We could assume from 
answers on this question that most of the participants were intrinsically motivated because 
they decided to participate for themselves, their own interest, whereas the minority of the 
participated because of other people or some external factors. “Having more autonomous, 
or self-determined, motives for goal pursuit is associated with general life satisfaction and 
vitality, as compared to those ‘controlled’ goals that are oriented toward other people’s 
desires” (Rijavec et al., 2006: 92).  
As children grow up, the importance of social interaction with peers increases and supports 
motivation. There are some ways how they motivate each other to read: “first, peer 
comments can pique a student’s curiosity. Second, student observation of their peers’ 
progress may increase their confidence in their own ability to succeed. Third, working with 




was a bit higher with peers than teachers or parents which placed peers on the second 
place.  
The influence of peers is reflected in the fact that enthusiastic readers can encourage others 
to read. Notions about the value of reading are largely inherited from parents - if they 
encourage reading at home, children will see reading as important and be more motivated 
to read (taken from Brajer, 2016: 7). 
Among other external factors were teachers and parents:  
[p]arents play an important role in the development of their children’s competence beliefs 
and intrinsic task values in different academic domains. In domains commonly stereotyped 
as masculine or feminine, parents’ gender stereotypes about boys’ and girls’ differential 
abilities affect for example children’s development of competence beliefs.  
Muntoni and Retelsdorf (2019: 95) 
From the tables below we find out that girls are more influenced by what other people 
believe is good for them. They take into account the opinions of their parents, teachers, and 
their peer friends. 
 
Table 4 External factors and the associated gender 
 Despite the low numbers indicating teachers as external factors, it is encouraging to see 
that teachers nevertheless can have some influence on their students. One student per class 
is better than none and the educator’s encouragement is vital at least for those students 
that are not confident of their reading capabilities. Teachers know their students best and 





Table 5 External factors and the associated grade 
5.1.3. Satisfaction with the choice and difficulty of literature for English reading 
badge 
Primary school learners from the sixth to ninth grade each had to read five books from the 
prescribed set (the titles of the books are written below for each grade separately).  
The sixth graders had to read: 
 Peter and the Wolf,  
 Where Animals Live,  
 Sherlock Holmes Stories,  
 The Talent Show, and  
 Island for Sale.  
The seventh graders had to read:  
 The Swiss Family Robinson,  
 Muhammad Ali,  
 The Pied Piper of Hamelin,  
 George’ Marvellous Medicine, and  
 Wolves.  
 
The eighth graders had to read:  
 Dr Who: The Robot of Sherwood,  
 Hercules,  
 James and the Giant Peach,  




 Ghost of Genny Castle.  
Finally, the ninth graders had to read:  
 Stories of Courage,  
 The Cellist of Sarajevo,  
 A Midsummer Night’s Dream,  
 Dr Who: Mummy on the Orient Express, and  
 The Last King of Scotland. 
The next two questions of the questionnaire referred to their satisfaction with the choice 
and difficulty of prescribed literature for the competition. The majority of them were 
satisfied with the choice (80% of all respondents); the most unified were learners from the 
seventh grade and the most diverse opinions were given by the ninth-grade learners.  
Some of the reasons for satisfaction of the selection were that the books were: 
 fun,  
 educational,  
 interesting,  
 new to them, and  
 already familiar to them.  
Reasons for dissatisfaction provided by learners were that the selection was: 
 not interesting enough,  
 there was not enough choice and they do not like to read what is prescribed and 
obligatory,  
 the theme of the books was not appealing to them, and  
 because they have problems with English.  
Brajer (2016: 4) mentioned the importance of word recognition in her master’s thesis. The 
reader must know at least 95 percent of the words in the text and recognize them 
automatically, for which he or she must have a well-developed vocabulary. Many 




consequently do not want to get involved in reading even though this same activity is crucial 
for the development of the word recognition skill.  
Among all reasons provided by learners (no matter if they were satisfied or dissatisfied with 
the choice), interest prevails and it either motivated them to read or it repelled them. 
 
Figure 6 Satisfaction with the prescribed set of books for EPI Reading Badge 
 
 
Table 6 Satisfaction with the choice of prescribed books for EPI Reading Badge by grade 
When it comes to the difficulty of the books, the vast majority was satisfied with the 
difficulty level, about a quarter of respondents thought that the books were too easy, and 
the minority found them too difficult to read. The answers were more varied in the third 





Figure 7 Satisfaction with the difficulty of prescribed books for EPI Reading Badge 
 
Table 7 Satisfaction with the difficulty of prescribed books for EPI Reading Badge by grade 
5.1.4. Learners’ attitude to reading books in Slovene and English 
Not every student will like all the books from the prescribed reading list and that is normal 
because of varied individual interests. The research continued with the general preference 
of reading both books in Slovene and English.  
When asked if they like reading books in Slovene, the majority agreed and named  many 
reasons, such as that reading provides relaxation and enables learning (vocabulary 
expansion was notably mentioned), books are educational and interesting, you learn about 
the culture from them (either  about the  period in which the book was written or about the 
author, and about the period the book is about), and because the students appreciate the 
fact that they understand what they read (i.e. they have a feeling of achievement). One of 
the most interesting answers was that books are a medium that enable travelling into a 
different world and one can become a part of that story. The rest of the respondents that 
answered ‘no’ to this question named reasons such as: books are boring and uninteresting, 





Figure 8 Learners' affection for reading books in Slovene 
When it comes to reading books in English, the majority answered ‘yes’ again although the 
percentage was smaller in comparison with reading books in Slovene. Some reasons why 
they like reading books in English were because: 
 they are more interesting,  
 they expand one’s vocabulary and learn the language at the same time,  
 there is a larger choice of literature in comparison with Slovene books, and  
 they are aware how important English is in today’s world.  
The respondents seem to agree about certain aspects why they are against reading books in 
English: some of the answers they provided were quite repetitive. Some answers that 
appeared often were that reading in general and in this language (i.e. English) is boring and 
uninteresting, the texts are too difficult, and the most common answer was because 
students do not know and understand English well. Their lack of understanding all the words 
prevents them from enjoying the books. 
 




“Motivation to read can be defined as the likelihood of engaging in reading or choosing to 
read” (Gambrell, 2011: 172). From the respondents’ answers we find out that the majority 
of them are motivated to read for internal reasons such as interest, but the motivation 
decreased with reading in a foreign language mainly due to the problems of reading 
comprehension: 
[t]heoretically, the relationship between reading motivation and reading comprehension is 
thought to be bidirectional. On the one hand, children who fail repeatedly at reading are 
likely to think of reading as a frustrating experience, thus developing a detrimental 
motivational pattern towards this activity. […] On the other hand, a detrimental motivational 
pattern with respect to reading is likely to result in poor reading skills.  
Schielefe et al. (2016: 50)  
5.1.5. Reading in their free time 
It is known that many students do not find time in their free time due to schoolwork or 
extracurricular activities. The majority of respondents said that they have enough time to 
read outside school, but there were some exceptions in each grade that answered ‘no’.  
Some of their reasons why they do not have enough time to read books in their free time 
were: 
 because they have trainings after school,  
 they need to finish their homework and study,  
 they are easily distracted by their phones and television, and  





Figure 10 Finding enough time to read in students' leisure 
5.1.6. Continuance of participation in English reading badge 
The continuance of their participation in the EPI Reading Badge competition had to be 
checked to test how motivated primary school learners are when it comes to voluntary 
reading. The answers here were diverse, but more students participated in the previous 
school years (although the difference is small).  
 
Figure 11 Respondents' participation in EPI Reading Badge competition in the previous school years 
There were some students that participated in all school years, then there were some that 
participated in some school years, but skipped one or two competitions in between, and 
then there are those students who never participated in these reading competitions. It is 
devastating that there is a large number of those who never participated (at least ten 
learners per grades seven, eight, and nine), and a smaller number of those who are true 





Table 8 Respondents' participation in EPI Reading Badge competition in the previous school years by grade 
5.1.7. Owning a book 
It was mentioned earlier in the chapter of internal motivation that the motivation to read 
increases when the “classroom incentives reflect the value and importance of reading” 
(Gambrell, 2011: 176). The same goes for each individual’s home. If there are any books 
available for the child to read, he or she will value and find reading more important.  
The first question referred to how many books our respondents have at home. The numbers 
differ, but it is pleasant to see that the answer ‘more than 15’ takes the first place. Other 
answers also had a good percentage and it is encouraging to see that they at least have 
some books at home.  
 
Figure 12 The number of books they owe at home 
Since this research is mainly concerned with the students’ motivation to read English books, 
the question of how many of their books are in English continued. The answers were diverse 
because each has a different number of books altogether. There were twenty-seven out of 




quarter of all respondents); the other answers went up from at least one all the way to ten 
or more English books.  
5.1.8. Visiting the library 
With the use of the Internet, which connects anything and everything, reading and visiting 
libraries has changed drastically. “Information and Communications Technology (ICT) has 
already fundamentally changed the ways in which information is created, stored, and 
delivered; and how learning processes are developed, provided, and experienced” (Baker, 
2017: 2). The access to the radically changed production is now easier and more convenient 
than ever: 
[c]onventionally, a library provides users with physical space to study and with print 
resources to do research. As the tides of digital revolutions rushed in, everything changed, 
including libraries. Libraries are transforming from physical to virtual. [...] Thus, libraries face 
stern challenges from many directions. For instance, there is the question of dealing with 
print collections changing from physical to digital. Previously, people came to the library. 
Now the library reaches out to users through broadband, mobile technology, and social 
media.  
Chan and Spodick (2016, in Baker, 2017: 5) 
The aim of this part of the questionnaire was to find out if and how many times per month 
learners visit the library and which libraries they visit. Based on their answers, the majority 
still visits the library (86% of all respondents). The majority visits the library once per month, 
followed by those who visit it twice and more than three times. It is encouraging to see that 
some visit it so often and that the number of those who do not is fairly low. One must 
consider that nowadays many books are available online and they could read those or in the 





Figure 13 The number of visits to the library 
 
Table 9 The number of visits to the library by grade 
When it comes to the gender of respondents, those who visit the library more (based on the 
percentage) are girls whereas more of those who never visit it are boys. There are some 
exceptions and similarities when it comes to the higher number of visits because there are 
more boys visiting the library three times per month and the results are quite similar when 
the visits happen more than three times. It seems if there are some learners that do not like 
the library at all, and then there are those who enjoy browsing through the shelves.  
 
Table 10 The number of visits to the library by gender 
The school library is not the only one they can visit. Even though it provides the necessary 
reading materials for Slovene, English, and other subjects, there is an even larger collection 




to find out whether they visited the school library only, the city's library only, or both of 
them. The percentage was approximately equal for visiting one of the mentioned libraries 
only and the majority answered that they visit both libraries. Remaining loyal to one library 
only could mean that learners only read what their teachers and the subjects prescribe as 
necessary, which we could define as some external factors influencing their motivation to 
read; on the other hand, it is possible that the one library provides all the materials they 
need for school and/or want to read by their own choice and desire.  
 
Figure 14 Location of  libraries respondents visit 
 
Table 11 Location of libraries respondents visit by grade 
5.1.9. Preferred genre of books 
When asked which genre of books they prefer to read, the respondents named everything 
possible. They like books that include history, action, fantasy, adventure, romance, 
psychology, comedy, crime, science, educational content, horror, and biography. They also 
like to read books based on real stories, comics, and travelogues. They read them either in 




(pictures) while reading. Some students do not seem to be particular about what they read 
as long as the story itself seems interesting. 
The diversity of their answers offers a good reason why we must have a variety of reading 
materials present in the learning environment. Gambrell (2011: 173) states as one of her 
seven rules of engagement that students are more motivated to read when they have 
access to a wide range of reading materials. Provision of increased number of such materials 
will surely set the stage for reading habit development.  
5.1.10. Favourite books 
One of the questions was about learners’ favourite books, as we wanted to see what they 
like reading for their own pleasure. When children read those books, they are definitely 
internally motivated because it is their own interest that has made them pick the book: 
“Reading for interest is related to personal topic interest, which is defined as an individual’s 
relatively stable orientation towards a certain topic” (Retelsdorf et al., 2010: 551).  
Among the students’ favourite English books were Harry Potter by J. K. Rowling, One 
Direction: Who We Are, an autobiography by One Direction singers, The Vampire Diaries by 
Lisa Jane Smith, Vampire Academy by Richelle Mead, Percy Jackson by Rick Riordan, The 
Hate U Give by Angie Thomas, several books by David Williams, and Archie’s Comics. Some 
of their favourite books either originally written or translated into Slovene were Lov na 
pošasti by Adam Blake, Čudež v Andih by Nando Parrado and Vince Rause, Velike zelene oči 
by Jana Frey, Zofijin svet by Jostein Gaarder, Oh, ta kriza by Nejka Omahen, Dnevnik Ane 
Frank, Okus po ljubezni by Tony Strong, CSI: Crime Scene Investigation by Max Allan Collins, 
Romeo in Julija by William Shakespeare, Hobit by J. R. R. Tolkien, Krive so zvezde by John 
Green, Kralj tatov by Cornelia Funke, Poletno sanjarjenje by Anita Davies, and many more.  
When answering this question and commenting on their favourite books, the respondents 
were much more descriptive than when providing other answers (even if some explanation 
was required there as well). The most common comment on why a particular book is their 
favourite one was ‘because it was interesting’. Some of the other comments for their choice 




seemed pretty unrealistic, or because of the romantic side of the story. One respondent’s 
favourite band is One Direction and that reader wanted to know more about the singers’ 
lives. Another respondent likes horror stories and yet another is interested in mythology. 
Besides a good story, illustrations are also mentioned several times and are an important 
factor, particularly for younger readers.  
5.1.11. Judging the book by its cover and length 
The appearance and the length of the book is an important factor for majority of readers. 
We usually have to be intrigued or attracted by something and the first impression is exactly 
what decides whether we want to take a closer look at the book or leave it on the shelf. The 
majority of primary school learners answered that the cover of the book is an important 
factor for the choice. Some of the students mentioned the importance of illustrations in 
their previous answers, claiming they find them important while engaged with the text; 
thus, it is clear that they will find the front cover illustrations and/or the design of the book 
even more important.  
 
Figure 15 Judging the book by its cover 
The length of the book does not seem to be as important as its cover. Based on the learners' 
answers, around half of them do not care about the length of the book. Still, this answer 
being compared with the others, more learners answered that they prefer thinner books. 
Many students get discouraged from reading thick books because they usually take them 





Figure 16 Judging the book by its lenght 
5.1.12. Desire to participate in the next school year 
When asked if they will participate in the reading competition in the next school year as 
well, a little over half of the respondents answered ‘yes’ and a little below half answered 
‘no’ which relates to the numbers of the students who returned to the competition this year 
(2019/2020). 
 
Figure 17 Desire to participate in EPI Reading Badge in the next school year 
Looking at the data in the two tables below, we can notice the difference in their opinions. 
In table 12, there are the numbers of this year's participants by grade, and in table 13, the 
students' plans to participate in EPI Reading Badge competition in the next school year. If 
their opinion stays unwavered until the next school year, the number of the seventh grade 
participants will decrease, and the number of eighth grade participants will increase for a 





Table 12 Number of EPI Reading Badge participants in school year 2019/2020 by grade 
 
Table 13 Desire of current participants to compete in school year 2020/2021 as well 
5.1.13. Participation in Bookworms 
The second reading competition in our country is Knjižni molj or Bookworms. The  
participation seems to be low, however, the results of our research could be misleading and 
unrepresentative: not all primary schools that participated in this research offered a chance 
for their learners to take part in this competition in 2019/2020, and there were but a few 
answers about it received.  
 





Table 14 Participants of Bookworms reading competition by gender 
 
Table 15 Participants of Bookworms reading competition by grade 
Among all primary schools involved in answering the questionnaire, fifteen learners from 
grades seven, eight, and nine participated. As is seen from the table 14 above, all except for 
one contestant were girls.  
5.1.14. Satisfaction with the choice of literature for Bookworms 
Students decide how many books they want to read for the competition and since my 
respondents were students from the sixth to ninth grade, they had up to three books on 
their reading list. It was up to them to decide whether they wanted to read one, two, or all 
three suggested books. It should be noted here that none of the sixth graders participated 
in this reading competition and thus this grade will therefore not be mentioned in the 
further analysis.  
On the prescribed reading list for the seventh graders were:  
 Love or Money?,  
 Pompeii: Tori’s Story, and  
 High Water. 
The eighth graders chose between:  
 The Lost City,  
 Swimming with Dolphins, and  




The ninth graders chose between: 
 Jemma’s Jungle Adventure,  
 The Painting in the Attic, and  
 Homes Around the World.  
Among all the respondents who participated in Bookworms, all were satisfied with the 
choice of literature as can be seen from the figure 18 below. Most of them said that the 
texts were interesting and some even said that they were funny.  
The readers were tempted with additional materials to support their reading: 
 for the seventh graders, the organizers offered a supplementary pack for all three 
books: a booklet with an audio tape,   
 for the eighth graders, they offered a supplementary pack for The Lost City: a 
booklet with an audio tape and an additional workbook, and  
 the ninth graders could purchase a supplementary pack for Jemma’s Jungle 
Adventure: a booklet with an audio tape.  
Even if learners are not fans of reading, they had an opportunity to listen to at least one of 
the prescribed materials which was enough to participate in the reading competition 
without actually having to read anything.  
 




5.1.15. Giving a book as a birthday gift 
Books are not an ideal birthday present for someone who does not prefer reading, but for 
those who enjoy spending time reading, it can be a wonderful gift. One of the questions in 
the questionnaire was if respondents had ever bought a book as a birthday present. Roughly 
a third of the received answers was ‘yes’. It indicates that some of the students enjoy 
reading and still appreciate non-electronic versions of books.  
 
Figure 20 Book as a birthday gift 
When asked if they remembered the title of the books they had given as a present, some of 
them provided the answers. The books they remembered were Anica in Jakob by Desa 
Muck, Teta Magda by Svetlana Makarovič, Mali Princ by Antoine de Saint-Exupéry, Kdo si, 
Aljaska? by John Green, Umetnost življenja by Erich Fromm, Pet prijateljev by Enid Blyton, 
Ruske pravljice by Alexander Nikolayevich Afanasyev, Harry Potter by J. K. Rowling, and 
Knjiga o piratih by Amanda Krause.  
5.1.16. Learners’ thoughts about reading as a medium for language improvement 
The vast majority thought that reading is an activity that can help them improve their 
language. Those few learners who said ‘no’ argued that if you do not understand the 
language, it does not matter whether you read or not as you will not know what you have 
read anyway. The lack of language competence discourages them from reading at all 
because they are firmly convinced that they will not understand anything. The vast majority 




words from different texts and expand his or her vocabulary. They also argued that one can 
revise their knowledge and observe grammatical patterns occurring in the text. Such 
learning can be fun because some readers immerse themselves in the story and do not 
focus on words they may not understand - they guess their meaning from the context.  
 
Figure 21 Thoughts about reading as a source for language improvement 
5.1.17. Preference of the two English reading competitions 
There were only thirteen learners who participated in both reading competitions, which 
means that almost all learners who participated in Bookworms (fifteen participants 
altogether in this school year) also took part in EPI Reading Badge. Learners from this group 
are probably the most internally motivated because they had volunteered to read all those 
prescribed books. They were the ones who seized the opportunity to read in a foreign 
language as much as possible and test their comprehension at the same time. The most 






Figure 22 Preference between EPI Reading Badge and Bookworms 
 
Figure 23 Difficulty of EPI Reading Badge versus Bookworms 
5.1.18. Teacher’s invitation to the competitions 
“Teacher emotional support is essential to high quality instruction, and evidence links 
teacher-provided emotional support to students’ motivation and engagement” (Ruzek et al., 
2016: 95). As seen before when learners were asked because of whom they participated, 
teachers do have an important role. Inviting them to the competitions, explaining the rules 
and even saying a good word or two can enhance learners’ interest and desire to 
participate. Because teachers are important here, the following two questions were related 
to whether primary school English teachers invited their students to participate in the 
reading competitions organized on their schools.  
The majority of primary schools asked to participate in the research took part in the EPI 
Reading Badge competition in this school year whereas Bookworms reading competition 




Badge competition (86%) and they answered ‘yes’ in all four grades dealt in this research. 
When it comes to Bookworms, a little over half of all the respondents answered that their 
teachers invited them to the competition.  
 
Figure 24 Teacher inviting learners to participate in EPI Reading Badge competition 
 
Figure 25 Teacher inviting learners to participate in Bookworms reading competition 
5.1.19. Learners’ opinion on the importance of reading 
At the end of the research, learners’ personal beliefs about reading were asked to be 
shared. With the help of their answers, a word cloud was created, as seen in Figure 25, to 





Figure 26 Word cloud based on learners' answers on the question why reading is important 
Some of the words that appear in a larger font (meaning that they were used most 
commonly) were English, learn, new, words, brain, improve, language, can, helps, better, 
books, good, life, etc.  
Learners' thoughts about benefits of reading were all positive; the respondents were mostly 
all in agreement. The most common answers were that reading helps someone increase his 
or her vocabulary and improves their knowledge of English and understanding of the world, 
and that it also positively affects the brain development. “Skilled reading relies upon the 
integration of multiple brain regions, and recruitment of and communication among these 
regions likely strengthen over time” (Houston et al., 2014: 347). The more someone reads, 
the better his or her pronunciation, grammar and speaking skills will eventually be. With the 




Learners do not only look at benefits from reading in the educational sense, they also think 
that it is important for relaxation, imagination, and entertainment. Based on the 
positiveness of their answers, even those learners who dislike reading are aware of its 
benefits. Perhaps some of them will embrace reading more in their future years of 
education.  
5.2. Teachers’ opinion 
The other part of the research was carried out among primary school English teachers. We 
wanted to get their answers as they could provide both subjective and objective opinions on 
the benefits of the reading competitions:  they are familiar with their students’ language 
skills and reading preferences, and they had probably previously mentored them for the 
reading competitions and know such competitions well. 
I managed to get answers from two teachers only, apparently both from the same primary 
school. Fortunately, they gave me all the necessary information. They even seemed to agree 
on their answers, and while this might suggest the unanimous attitude towards English 
language reading competitions at one Slovenian school only, their answers still offer a 
valuable professional insight into this matter.  
The teachers’ answers were anonymous. 
5.2.1. General opinion about English reading competitions 
The first question for the teachers was about their opinion about both reading 
competitions, their satisfaction with the choice and number of books and their (i.e. the 
books’) potential for further consolidation of a foreign language.  
The first teacher (Respondent A) said that the choice and the number of the books was 
satisfactory, because lots of these have been adapted as movies. The students get 
acquainted with the plot, follow the story with ease and learn new vocabulary and grammar 




The second teacher (Respondent B) is also satisfied with the number, variety and difficulty 
of the set books. Respondent B mentioned that it is easier to carry out the EPI Reading 
Badge than Bookworm because the IT equipment is still a problem at many schools. The 
teacher also mentioned that reading is beneficial for learners but was afraid that his/her 
learners mainly participate to get a good mark at English and not because of their internal 
motivation. 
5.2.2. Observation on the number of participants with the transition to a higher 
grade 
The second question asked the teachers about their observation on the number of 
participants in each grade. They were asked if the number of participants decreases with 
the transition to a higher class. Both teachers agreed that the number does decrease with 
age. One commented that the younger the students are, the easier it is to motivate them, 
and the other teacher mentioned that they get more interested if they can find an e-book 
online.  
5.2.3. Observation on gender of participants 
Next, the teachers’ observation focused on the gender of participants. They were asked for 
whom the reading competitions seem to be more exciting. Both teachers agreed that there 
are more female participants despite the fact that boys are usually more competitive - they 
are more into ‘rough’ competitions such as sports. Girls prefer reading while boys rather 
spend their time playing computer games.  
5.2.4. Teacher as a motivator for participation 
The teachers were further on asked if they motivate their students to participate. Again, 
both of them agreed that in general they do encourage their students. The first teacher said 
that they encourage the students to improve their knowledge and gives them good marks if 
they solve the test well enough. The other teacher also mentioned that the promise of a 
good grade is the best motivation. Both of the respondents thus approve of some external 
motivational factors if the students make effort to do well in the participation. As quoted 




that might attract their students to participate, and these might be “watching a movie 
based on the book, reading some chapters in a classroom, debates on a book, allowing 
students to express their feelings about it, students can express their dissatisfaction on a 
book: they can vote by giving thumbs up/down on a book ….” (Respondent B, 2020).  
5.2.5. Learners’ grades as a motivator for participation 
The last question referred to the teachers’ observation whether learners who have better 
grades in English prefer to participate more than those with worse grades. Both of the 
teachers agreed that grades are important when deciding to participate in the reading 
competitions. The first teacher said that students are more motivated, and it is easier for 
them to understand what they read, and the second teacher said that they feel more 
confident and believe that the whole reading process will not take too much of their time.  
6. General data for reading competitions in Slovenia 
With the help from Center Oxford, Mladinska knjiga Trgovina d.o.o. (organizers of Knjižni 
molj – Bookworms), I managed to acquire the data for this year’s and last year’s statistics. I 
will present it in the next point. 
6.1. Bookworms 
The organizers of Bookworms provided me the cumulative statistical data for this year 
(2019/2020) and last school year (2018/2019) through personal correspondence. The 
statistics for the current school year will be presented first, followed by the statistics of the 
last school year.  
There were 901 sixth graders, 636 seventh graders, 616 eighth graders, and 512 ninth 
graders competitors in the school year of 2019/2020. The maximum points they can score in 
Bookworms competition is sixty and the following four graphs demonstrate the amount of 





Graph 2 Points scored by sixth graders in the school year 2019/2020 
 
Graph 3 Points scored by seventh graders in the school year 2019/2020 
 
Graph 4 Points scored by eighth graders in the school year 2019/2020 
 
Graph 5 Points scored by ninth graders in the school year 2019/2020 
In all four grades, the majority of students scored more than fifty points. If we compare the 
sixth and seventh grade and eighth and ninth grade, we notice that their graphs are quite 
similar. The eighth and ninth graders scored higher points in comparison to the lower grades 
where the distribution among points below fifty is uneven. The average points scored in 
each grade were: 40.29 points among the sixth graders, 39.93 points in the seventh grade, 




In the school year of 2018/2019, there were 889 sixth graders, 754 seventh graders, 693 
eighth graders, and 603 ninth graders competing in Bookworms reading competition.  
 
Graph 6 Points scored by sixth graders in the school year 2018/2019 
 
Graph 7 Points scored by seventh graders in the school year 2018/2019 
 
Graph 8 Points scored by eighth graders in the school year 2018/2019 
 
Graph 9 Points scored by ninth graders in the school year 2018/2019 
In all four grades, the majority of participants scored between fifty and fifty-five points. 
Among those who achieved the maximum number of points were the sixth graders because 




were: 42.36 points among the sixth graders, 39.84 points in the seventh grade, 41.54 among 
eighth grade contestants, and 44.02 points in the ninth-grade group. 
If we compare last year's and this year's statistics, we notice a decline in the number of 
participants in the seventh, eighth, and ninth grade, and a rise in the average points scored 
in these grades. As the teachers in their part of the research commented, the older the 
students get, the more difficult it is to motivate them, and this is shown in the statistics. It is, 
however, encouraging to see that the results were better this year, and this will hopefully 
encourage learners to participate in the next year's competition as well.  
The publishing house that organizes Bookworms reading competition also provided the data 
about the number of participants from grades three, four, and five for the school year 
2018/2019, and the second grade in this school year. Even though the research did not 
focus on them, this data can give us an idea on the number of participants and show 
whether it decreases, stays the same, or increases.  
In 2018/2019, there were 754 third graders, 1257 fourth graders, and 1202 fifth graders 
participating in Bookworms, whereas in school year 2019/2020, there were 433 second 
graders, 884 third graders, 1129 fourth graders, and 1074 fifth graders taking part.  
7. Conclusion 
Reading is one of the most important methods to increase language acquisition, to raise 
intercultural awareness, to widen access to armchair education and to expand knowledge; it 
also reduces stress and has many health benefits. Most English teachers thus hope to 
inspire and encourage their students and make them motivated and engaged in reading: 
“highly motivated students who see reading as a desirable activity will initiate and sustain 
their engagement in reading and thus become better readers” (Gambrell, 2011: 177) - or, as 
their teachers probably wish, life-long readers. It is not all about reading, such students will 
be knowledgeable as well: “just as broad reading expands the knowledge of adults, 
extensive experiences with stories expand children’s knowledge of the world; for example, 




When it comes to motivation, it can be divided in two directions – intrinsic and extrinsic 
motivation. The first one is crucial for reading because internally motivated readers search 
for opportunities to engage with literature on their own to satisfy their needs and desires. 
The research conducted observed the Slovenian primary school learners’ motivation to 
participate in the English reading competitions. From the respondents’ answers it can be 
derived that half of the students take part in these competitions because they enjoy reading 
books, they like the suggested lists of texts and are eager to find time to read additional 
books in their free time; on the other hand, the other half of respondents, however, 
expressed their resentment at being made to read because they like neither reading nor the 
choice of the prescribed books. Some students take part because of the external factors 
such as the promise of a good grade if they do well in the competition, but the majority of 
the respondents who decided to participate in 2019/2020 are mainly internally motivated - 
they decided to participate for themselves.  
When asked about their favourite genre of books, the respondents mentioned almost all the 
possible genres which indicates that they are interested in books, although the majority of 
them were in Slovene. There were some exceptions, the students who read English books 
beyond the set reading list.  
A noticeable difference was noticed when the gender of the respondents was taken into 
account: 
[c]onsistent gender differences in reading motivation, reading amount, and reading 
comprehension have been documented. Specifically, previous research has indicated that, 
girls tend to exhibit higher intrinsic reading motivation than boys, whereas no gender effects 
on most of the dimensions of extrinsic reading motivation have been found.  
Stutz et al. (2016: 103) 
The majority of participants in both reading competitions in Slovenia consisted of girls; even 
the teachers noted this in their responses. It seems the trend is similar to the one that can 
be noticed when observing the data collected by Društvo Bralna značka – ZPMS (Potočnik 




The statistics collected by the organizers of the English reading competitions show that 
there is a decrease in the number of participants in grades seven, eight, and nine in 
comparison to grade six: the older students get, the less motivated they are to participate. 
Still, although the number of participants in Slovenia seems to be decreasing with age, 
younger learners are largely motivated to take part in a reading challenge. Again, this 
corresponds to the results of the survey carried out by Društvo Bralna značka – ZPMS 
(Potočnik and Perko, 2019): the significant drop in the number of participants is in their case 
explained by the fact that the students’ reading supervisor (and motivator) in the first five 
years of their primary education is usually their homeroom teacher (later, the task is 
performed by a subject teacher or the school librarian).  
Thus, if the “overall conclusion […] is the need for students to spend far more time in 
independent reading, both in and out of school, to practice reading” (Mixon Clary, 1991: 
340), paying  special attention to the older students who cannot find the motivation and 
time to do so by themselves, it seems to be the task of adults to groom life-long readers. 
Teachers must find various methods to implement reading in the classroom, and they keep 
up with the trends to make lessons as relevant to their students as possible. They 
themselves will benefit from that as well: technology provides quick changes in our daily 
lives and one must embrace them and learn from the younger generation as well because 
they are surely more competent in ICT as the older generation. Who knows where the 
future lies: it might be in the e-books and audio books which can already be purchased as 
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List of appendices 
Appendix 1: Research questionnaire for primary school learners from the sixth to ninth 
grade 
Motivacija učencev v osnovni šoli za udeležbo na bralnih tekmovanjih iz angleščine 
 
Pozdravljeni. Sem Anja Kamenicki. Končujem magistrski študij anglistike pedagoške smeri na 
Filozofski fakulteti Univerze v Ljubljani. Naslov moje magistrske naloge je Motivacija 
učencev v osnovni šoli za udeležbo na bralnih tekmovanjih iz angleščine. V nalogi bi rada 
obravnavala sodelovanje učencev osnovne šole (od 6. do 9. razreda) na angleških bralnih 
tekmovanjih in njihovo motiviranost za udeležbo. 
 
V nadaljevanju sem za vas pripravila nekaj vprašanj; z odgovori mi boste zelo pomagali pri 
mojem delu. Poskušajte odgovoriti čim bolj iskreno in natančno, saj bodo le tako pridobljeni 
podatki zanesljivi. 
 
Za sodelovanje se vam iskreno zahvaljujem! 
 
Vprašanja spletne ankete za osnovnošolce: 
 
1. Razred.  6./7./8./9. 
2. Spol. moški/ženski 
3. Starost. 
 
4. Ali si se letos udeležil/a angleške bralne značke? DA/NE 
4.1. Če si odgovoril/a z DA, zakaj si se odločil/a sodelovati? 
  A zaradi sebe 
  B starši so mi priporočili 
  C tako je hotela učiteljica 
  D tudi sošolci so brali 
  E drugo _____________ 
 
5. Ali si zadovoljen/zadovoljna z izbranimi knjigami? DA/NE 
5.1. Zakaj (ne)? (Napiši vsaj 2 stavka.) 
 
6. Ali si zadovoljen/zadovoljna s težavnostjo knjig? 
A knjige so bile prelahke za branje 
B knjige so bile ravno prav zahtevne za branje 
C knjige so bile pretežke za branje 
 
7. Ali rad/a bereš knjige v slovenskem jeziku? DA/NE 
7.1. Zakaj (ne)? (Napiši vsaj 2 stavka.) 
 
8. Kaj pa knjige v angleškem jeziku? DA/NE 





9. Ali imaš v prostem času dovolj časa za branje knjig? DA/NE 
 9.1. Če si odgovoril/a z NE, lahko napišeš zakaj ne? 
 
10. Če si učenec/učenka 7., 8. ali 9. razreda, ali si sodeloval/a v angleški bralni znački tudi v 
prejšnjih letih? DA/NE 
10.1.  Če si odgovoril/a z DA, potem označi, v katerem razredu si sodeloval/a. 
(Možnih je več odgovorov) 
  A 6. 
  B 7. 
  C 8. 
  D 9. 
 
11. Približno koliko knjig imaš doma? 
 A 1 – 5 
 B 6 – 10 
 C 11 – 15 
 D več kot 15 
 
12. Koliko knjig od teh je v angleškem jeziku? 
 
13. Kolikokrat na mesec obiščeš knjižnico? 
 A nikoli 
 B enkrat 
 C dvakrat 
 D trikrat 
 E več kot trikrat 
 
14. Ali obiskuješ samo šolsko knjižnico ali tudi mestno knjižnico? 
A Samo šolsko knjižnico 
B Samo mestno knjižnico 
C Obe knjižnici 
 
15. Kakšne knjige rad/a bereš? 
 
16. Katera je tvoja najljubša knjiga? 
 16.1. Zakaj? Napiši vsaj 2 stavka. 
 
17. Ali se ti zdijo platnice pomembne pri izbiri knjige? DA/NE 
 
18. Rad/a berem knjige, ki imajo ... 
A malo strani (so tanjše) 
B več strani (so malo debelejše) 
C vseeno mi je za debelino knjige 
 
19. Za tiste, ki letos še niste devetošolci/devetošolke: Ali imaš namen sodelovati v angleških 





20. Ali si kdaj za rojstni dan komu podaril/a knjigo?  DA/NE 
 20.1. Če se spomniš naslova, lahko napišeš katero? 
 
21. Ali misliš, da si lahko z branjem izboljšaš znanje angleščine? DA/NE 
 21.1. Zakaj (ne)? (Napiši vsaj 2 stavka.) 
 
22. Ali si se letos udeležil/a tekmovanja Knjižni molj (Bookworm)? DA/NE 
 
23. Ali si zadovoljen/zadovoljna z izbranimi knjigami? 
23.1. Za tiste, ki so odgovorili z DA:  Zakaj (ne)? (Napiši vsaj 2 stavka.) 
 
24. Za tiste, ki ste sodelovali pri obeh bralnih tekmovanjih: 
- Katero bralno tekmovanje ti je bilo bolj všeč? 
 A angleška bralna značka 
 B knjižni molj (Bookworm) 
 C obe tekmovanji sta mi bili enako všeč 
- Katero bralno tekmovanje je bilo po tvojem mnenju bolj zahtevno? 
A angleška bralna značka 
 B knjižni molj (Bookworm) 
 C obe tekmovanji sta se mi zdeli enako zahtevni  
 
25. Ali vas je učiteljica povabila k sodelovanju k angleški bralni znački? 
 
26. Ali vas je učiteljica povabila k sodelovanju v tekmovanju Knjižni molj (Bookworm)? 
 
27. Zakaj meniš, da je branje pomembno? Napiši vsaj 3 stavke v angleščini. 
 
 






Appendix 2: Questionnaire for primary school English teachers 
Vprašanja za učiteljice: 
Please answer the following short questions in a short, written essay (in English) that will 
help me a lot in writing my master's thesis: 
 Can you briefly describe your opinion about English reading competitions (reading 
badge and Bookworm), for example are you satisfied with the choice and number of 
books, their potential for further consolidation of a foreign language, etc. 
 Does the number of participants decrease with the transition to a higher class? 
 Are reading competitions more exciting for boys or girls? 
 Do English teachers motivate your students to participate? How? 
 Have you perhaps noticed that those students who have better grades in the subject 
prefer to participate? 
 
Of course, you can add something of your own to the answers to the above questions that 
you think is important to mention. In my master's thesis, your answers and the name of the 




Izjava o avtorstvu 
Izjavljam, da je magistrsko delo v celoti moje avtorsko delo ter da so uporabljeni viri in 
literatura navedeni v skladu s strokovnimi standardi in veljavno zakonodajo.  
Ljubljana, 13. oktobra 2020            Anja Kamenicki 
           (lastnoročni podpis) 
 
 
